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Appropriately Assigned Teachers, Access to Curriculum-Aligned Instructional
Materials, and Safe, Clean and Functional School Facilities (LCFF Priority 1)

LEAs will provide the information below:

Data

Number/percentage of students without
access to their own copies of
standards-aligned instructional materials for
use at school and at home.

Source: School Accountability Report Card

0%

Number of identified instances where
facilities do not meet the “good repair”
standard (including deficiencies and extreme
deficiencies).

Source: School Accountability Report Card

The LEA's Teacher Assignment Monitoring
and Outcome.

Source:
https://www.cde.ca.qov/ds/ad/tamo.asp

The latest information available in
DataQuest is for 2022-23 which was
reported to the ICEF Board of
Directors in August 2024.

The school will report the most
up-to-date available data at a
subsequent board meeting after the
data has been released.



https://www.cde.ca.gov/ds/ad/tamo.asp

Implementation of State Academic Standards (LCFF Priority 2)

OPTION 2: Reflection Tool
Recently Adopted Academic Standards and/or Curriculum Frameworks

1. Rate the LEA’s progress in providing professional learning for teaching to the
recently adopted academic standards and/or curriculum frameworks identified
below.

Rating Scale (lowest to highest): 1 — Exploration and Research Phase; 2 —
Beginning Development; 3 — Initial Implementation; 4 — Full Implementation; 5 —
Full Implementation and Sustainability

Academic Standards 1 2 3 4

ELA — Common Core State Standards for ELA X

ELD (Aligned to ELA Standards)

Mathematics — Common Core State Standards for
Mathematics

Next Generation Science Standards

History-Social Science




2. Rate the LEA's progress in making instructional materials that are aligned to the
recently adopted academic standards and/or curriculum frameworks identified
below available in all classrooms where the subject is taught.

Rating Scale (lowest to highest): 1 — Exploration and Research Phase; 2 —
Beginning Development; 3 — Initial Implementation; 4 — Full Implementation; 5 —
Full Implementation and Sustainability

Academic Standards 1 2 3 4 5
ELA — Common Core State Standards for ELA X
ELD (Aligned to ELA Standards) X
Mathematics — Common Core State Standards for X
Mathematics

Next Generation Science Standards X
History-Social Science X

3. Rate the LEA's progress in implementing policies or programs to support staff
in identifying areas where they can improve in delivering instruction aligned to
the recently adopted academic standards and/or curriculum frameworks
identified below (e.g., collaborative time, focused classroom walkthroughs,
teacher pairing).

Rating Scale (lowest to highest): 1 — Exploration and Research Phase; 2 —
Beginning Development; 3 — Initial Implementation; 4 — Full Implementation; 5 —
Full Implementation and Sustainability

Academic Standards 1 2 3 4 5

ELA — Common Core State Standards for ELA X

ELD (Aligned to ELA Standards)

Mathematics — Common Core State Standards for X
Mathematics

Next Generation Science Standards

History-Social Science X




Other Adopted Academic Standards

4. Rate the LEA’s progress implementing each of the following academic
standards adopted by the state board for all students.

Rating Scale (lowest to highest): 1 — Exploration and Research Phase;
2 — Beginning Development; 3 — Initial Implementation; 4 — Full
Implementation; 5 — Full Implementation and Sustainability

Academic Standards 1 2 3 4 5
Career Technical Education N/A | N/A | N/A [ N/A | N/A
Health Education Content Standards X
Physical Education Model Content Standards X
Visual and Performing Arts X

World Language

N/A | N/A [ N/A | N/A | N/A

Support for Teachers and Administrators

5. Rate the LEA’s success at engaging in the following activities with teachers and
school administrators during the prior school year (including the summer
preceding the prior school year).

Rating Scale (lowest to highest): 1 — Exploration and Research Phase; 2 —
Beginning Development; 3 — Initial Implementation; 4 — Full Implementation; 5 —
Full Implementation and Sustainability

Academic Standards 1 2 3 4

Identifying the professional learning needs of
groups of teachers or staff as a whole

Identifying the professional learning needs of
individual teachers

Providing support for teachers on the standards
they have not yet mastered




Parental Involvement and Family Engagement (LCFF Priority 3)

Family engagement is an essential strategy for building pathways to college and career
readiness for all students and is an essential component of a systems approach to
improving outcomes for all students. More than 30 years of research has shown that
family engagement can lead to improved student outcomes (e.g., attendance,
engagement, academic outcomes, social emotional learning, etc.).

Consistent with the California Department of Education’s (CDE’s) Family Engagement
Toolkit:1

e Effective and authentic family engagement has been described as an intentional
partnership of educators, families and community members who share
responsibility for a child from the time they are born to becoming an adult.

e To build an effective partnership, educators, families, and community members
need to develop the knowledge and skills to work together, and schools must
purposefully integrate family and community engagement with goals for students
learning and thriving.

The LCFF legislation recognized the importance of family engagement by requiring
LEASs to address Priority 3 within their LCAP. The self-reflection tool described below
enables LEASs to reflect upon their implementation of family engagement as part of their
continuous improvement process and prior to updating their LCAP.

For LEAs to engage all families equitably, it is necessary to understand the cultures,
languages, needs and interests of families in the local area. Furthermore, developing
family engagement policies, programs, and practices needs to be done in partnership
with local families, using the tools of continuous improvement.

Instructions
This self-reflection tool is organized into three sections. Each section includes research
and evidence-based practices in family engagement:

1. Building Relationships between School Staff and Families
2. Building Partnerships for Student Outcomes
3. Seeking Input for Decision-Making

Based on an evaluation of data, including educational partner input, an LEA uses this
self-reflection tool to report on its progress successes and area(s) of need related to



family engagement policies, programs, and practices. This tool will enable an LEA to
engage in continuous improvement and determine next steps to make improvements in
the areas identified. The results of the process should be used to inform the LCAP and
its development process, including assessing prior year goals, actions and services and
in modifying future goals, actions, and services in the LCAP.

LEAs are to implement the following self-reflection process:

1.

Identify the diverse educational partners that need to participate in the
self-reflection process in order to ensure input from all groups of families, staff
and students in the LEA, including families of unduplicated students and families
of individuals with exceptional needs as well as families of underrepresented
students.

Engage educational partners in determining what data and information will be
considered to complete the self-reflection tool. LEAs should consider how the
practices apply to families of all student groups, including families of unduplicated
students and families of individuals with exceptional needs as well as families of
underrepresented students.

Based on the analysis of educational partner input and local data, identify the
number which best indicates the LEA’s current stage of implementation for each
of the 12 practices using the following rating scale (lowest to highest):

1 — Exploration and Research

2 — Beginning Development

3 — Initial Implementation

4 — Full Implementation

5 — Full Implementation and Sustainability

. Based on the analysis of educational partner input and local data, respond to

each of the prompts pertaining to each section of the tool.

Use the findings from the self-reflection process to inform the annual update to
the LCAP and the LCAP development process, as well as the development of
other school and district plans.



Sections of the Self-Reflection Tool

Section 1: Building Relationships Between School Staff and Families

Based on the analysis of educational partner input and local data, identify the number
which best indicates the LEA’s current stage of implementation for each practice in this

section using the following rating scale (lowest to highest):

1 — Exploration and Research

2 — Beginning Development

3 — Initial Implementation

4 — Full Implementation

5 — Full Implementation and Sustainability

opportunities for the LEA and school sites to engage in
2-way communication between families and educators using
language that is understandable and accessible to families.

Practices Rating Scale Number
1. Rate the LEA’s progress in developing the capacity of staff 5

(i.e., administrators, teachers, and classified staff) to build

trusting and respectful relationships with families.

2. Rate the LEA's progress in creating welcoming 5
environments for all families in the community.

3. Rate the LEA’s progress in supporting staff to learn about 5

each family’s strengths, cultures, languages, and goals for

their children.

4. Rate the LEA’s progress in developing multiple 5




Building Relationships Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe
the LEA's current strengths and progress in Building Relationships Between School
Staff and Families.

We create many opportunities for healthy, strong relationships between school staff
and families. At the beginning of the year each teacher sends a Welcome Letter home
to families introducing themselves, their excitement, and expectations for the year.
This is followed by Back to School night in which the purpose is to have more
opportunities for staff and family interactions while reviewing expectations and best
contact methods for both parents and staff. Throughout the year, the teachers and
school utilize apps such as ClassDojo and ParentSquare to communicate with
parents. ClassDojo is further utilized as a behavior tracking system, instant
messaging, and real time access to what is occurring in the classroom with images
and videos.

Throughout the year we foster a welcoming environment by having staff at various
levels(administrators, classified, certificated) out at the Morning Valet Drop-Off,
Dismissal Pick-Up, and supervision. This creates an informal opportunity for parents
to chat with staff and put a name to the different faces they will encounter on campus.
We have a strong sense of community by providing a customer service attitude.

Two positions that help support our families are our Community Schools Coordinator
and ICEF Social Worker. These roles have been essential in helping our families find
resources whether it is food, clothing, shelter, services, or help getting their child to
school.

We have a dedicated staff that values and sees the benefits of having strong family
and staff relationships. It truly takes a village to help raise children . All staff members
respond to emails and messages within 48 hours.

2. Based on the analysis of educational partner input and local data, briefly describe
the LEA's focus area(s) for improvement in Building Relationships Between School Staff
and Families.

Based on survey feedback collected by the Community Schools Coordinator, we will
improve our relationships between staff and families by providing more opportunities
to volunteer on campus. We will also work on preparing and launching mini
workshops during family engagement nights that will support parents in the needs
they have communicated in the survey. Our school will also plan and engage parents
in activities that require more staff and family involvement such as staff vs. parents fun
games or team games that mix teams with staff, parents, and students.




3. Based on the analysis of educational partner input and local data, briefly describe
how the LEA will improve engagement of underrepresented families identified during the
self-reflection process in relation to Building Relationships Between School Staff and
Families.

We are always looking for ways to improve our family engagement. One idea we have
is to pre-set a variety of times when meetings are offered in various languages. This
way, parents feel like home language is valued. Also, it takes the uncertainty away
wondering if there is going to be a translator at the event.

We also thought we could start to incentivize some of our school events. Maybe if
they come to Yoga-at-Night they could walk away with a yoga mat or if they come to
Paint-at-Night, they could go home with a set of watercolors. This way they can
continue what they learned at home. They also might be more motivated to come to
events for free giveaways.

We have also discussed creating various parent clubs based on interest. One idea is
creating a “Mommy and Me” club for new mothers. We would host meetings where
they could bring their little one and share parenting tips and get strategies for early
literacy. Another club that was mentioned was “Monday Night Football” where we
could air the national televised game and come watch as families. By creating these
interactions with families, they will feel more connected with the school and start to
come to more school events.

10




Section 2: Building Partnerships for Student Outcomes

Based on the analysis of educational partner input and local data, identify the number

which best indicates the LEA’s current stage of implementation for each practice in this

section using the following rating scale (lowest to highest):

1 — Exploration and Research

2 — Beginning Development

3 — Initial Implementation

4 — Full Implementation

5 — Full Implementation and Sustainability

Practices

Rating Scale Number

5. Rate the LEA’s progress in providing professional learning
and support to teachers and principals to improve a school’s
capacity to partner with families.

5

6. Rate the LEA’s progress in providing families with
information and resources to support student learning and
development in the home.

7. Rate the LEA's progress in implementing policies or
programs for teachers to meet with families and students to
discuss student progress and ways to work together to
support improved student outcomes.

8. Rate the LEA’s progress in supporting families to
understand and exercise their legal rights and advocate for
their own students and all students.

11




Building Partnerships Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the
LEA’s current strengths and progress in Building Partnerships for Student Outcomes.

Our teachers play a key role in building partnerships for student outcomes. They are
comfortable messaging and communicating with families with updates on their child's
progress. They do this in a number of ways: messages via email, text, apps; sending
home progress reports, classwork, assessments; giving virtual access to gradebooks;
and setting up parent conferences.

Our staff also meets during the year on specific days completely dedicated to looking
and analyzing data. We call these out “Data Days.” During these days we collaborate
on student's current work and assessment results while determining next steps in
instruction and intervention. These plans are shared not only with students, but their
families as well.

If we see students struggling in attendance, academics, and/or behavior we begin our
Student Support and Progress Team. This team meets collectively with the teacher,
parent, interventionist(s), and school administrator to determine appropriate next
steps. This is a collaborative effort with multiple people involved for the ultimate goal
of student success.

We have a strong Intervention Team that works collaboratively and communicates
well with families. First, good instruction begins in the classroom with the teacher.
Each teacher has an instructional aide to help support a workshop model and small
group instruction. Beyond that, we have Language and Literacy Specialists who do
small group pull-out interventions as well as support and train teachers in English
Language Arts instruction. We also have a Math Intervention Teacher that supports
our upper grades with math. We have a school counselor that supports DIS caseload
students as well and general education counseling.

2. Based on the analysis of educational partner input and local data, briefly describe the
LEA's focus area(s) for improvement in Building Partnerships for Student Outcomes.

Based on parent feedback, we find a need to teach parents how to read and interpret
their child’s data. Parents admit they receive communications, but they do not
necessarily know what they are looking at or what the report is exactly telling them.
As an admin team, we would like to have more opportunities to schedule regular data
conferences with teachers. As mentioned above, we do have 3 Data days scheduled
throughout the year, but in between those Data Days, we see a need to check in to
make sure plans are not forgotten or plans are consistently being implemented.
Regular data check-ins would also give administrators a clue to what data inputs
teachers are valuing and what they need more training in.

One last area of improvement is to create Professional Learning Communities

12



centered around lesson planning. As we dig deeper into our curriculum guides,
teachers can center their lesson planning based on the 4 guiding questions of a PLC:
What do we want all students to know and be able to do?How will we respond when
students do not learn? How will we extend the learning for the students who are
already proficient? Right now, our staff does a great job with questions 1 and 2, but
can further their discovery in questions 3 and 4. This will be done collaboratively with
teacher teams and cohorts.

3. Based on the analysis of educational partner input and local data, briefly describe
how the LEA will improve engagement of underrepresented families identified during the
self-reflection process in relation to Building Partnerships for Student Outcomes.

As mentioned above, we have 3 Data Days scheduled during the year for staff and
students to analyze data and next steps. We have shared data with parents after our
analysis. It would be really awesome if we can find ways to include parents in the data
analysis portion so that there's more buy-in.

We would also like to create more consistent habits of sending resources home that
would benefit our various subgroups. This came up as feedback from our ELAC
committee. Some of these resources could include Mirroring Folders with planned
activities that families could do that mirror what the teacher and instructional aide are
doing in the classroom. Another resource could be questions/pictures for English
Learners to discuss with members at their home.

Our SPED department would like to host parent workshops informing families how to
read their child’s IEP.

We would also like to be able to provide tutoring for our students after school as
parents are still asking for this service.

One last thing that came up with our various stakeholders is the idea of a Black Males
Group/Club on campus. We currently have 3 groups that meet for 6 weeks, but we
would like to offer this club year round.

13



Section 3: Seeking Input for Decision-Making

Based on the analysis of educational partner input and local data, identify the number
which best indicates the LEA’s current stage of implementation for each practice in this

section using the following rating scale (lowest to highest):

1 — Exploration and Research

2 — Beginning Development

3 — Initial Implementation

4 — Full Implementation

5 — Full Implementation and Sustainability

Practices

Rating Scale Number

9. Rate the LEA’s progress in building the capacity of and
supporting principals and staff to effectively engage families
in advisory groups and with decision-making.

5

10. Rate the LEA’s progress in building the capacity of and
supporting family members to effectively engage in advisory
groups and decision-making.

11. Rate the LEA's progress in providing all families with
opportunities to provide input on policies and programs, and
implementing strategies to reach and seek input from any
underrepresented groups in the school community.

12. Rate the LEA’s progress in providing opportunities to
have families, teachers, principals, and district administrators
work together to plan, design, implement and evaluate family
engagement activities at school and district levels.

14



Seeking Input for Decision-Making Dashboard Narrative Boxes (Limited to 3,000
characters)

1. Based on the analysis of educational partner input and local data, briefly describe the
LEA’s current strengths and progress in Seeking Input for Decision-Making.

We actively seek and listen to all stakeholders. We do this by offering formal and
informal surveys throughout the year. We host a variety of meetings to collect data
and input before making schoolwide decisions. Our school also has a OParent
Advisory Council and ELPAC that meets during the school year. We have also
centered our work around the Community Schools Framework.

We have a Student Council that meets regularly to give student input, suggestions,
and action plans attention. They create school goals and projects that they work on
during the year. They report back to their homeroom classes to monitor progress and
collect feedback. It has been a great way to collect student voices on campus.

We collect teacher feedback to inform Professional Development needs. This is
monitored by focus groups, survey data collected, and teacher scores on our Teacher
Effectiveness Framework.

We also use a distributive leadership style when meeting with teachers. Each teacher
on the grade level attends a focus group: Academic, Intervention, and Events.
Members of the focus groups share concerns, strengths, and ideas pertaining to the
group. The group members then go back to the grade-level co-workers to share
information.

2. Based on the analysis of educational partner input and local data, briefly describe the
LEA's focus area(s) for improvement in Seeking Input for Decision-Making.

We do a great job at sending surveys, but a way we could take that to the next level is
to actually interview different stakeholders to collect anecdotal data. We could ask
further questions and dig deeper into what stakeholders are really trying to say that
can’t be captured in a survey.

Another thing we could do is to share various data points with all stakeholders more
regularly. We've done this with academic data with their individual child, but how is the
whole school doing? We also share data points with certain committees and parent
groups, but what can we share more and on a regular basis? Sharing data more
broadly will create more questions and comments from different stakeholders and
push us to create a better program overall for students.

3. Based on the analysis of educational partner input and local data, briefly describe
how the LEA will improve engagement of underrepresented families identified during the
self-reflection process in relation to Seeking Input for Decision-Making.
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In order to get more underrepresented families to attend our events, thus being able
to give more input to aid in our decision making, we thought we could incentivize
school meetings. Another could be to provide food (dinner, breakfast) during
meetings. Another could be to provide child care so parents can attend meetings and
focus on the content. One other idea is that we reach out and personally call and
invite different families to the meetings/events, parents might feel more welcomed and
attend the event. We also thought we could involve guest speakers depending on the
topic so parents are educated and can give thoughtful input.
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School Climate (LCFF Priority 6)

Introduction

The initial design of the Local Control Funding Formula recognized the critical role that
positive school conditions and climate play in advancing student performance and
equity. This recognition is grounded in a research base demonstrating that a positive
school climate directly impacts indicators of success such as increased teacher
retention, lower dropout rates, decreased incidences of violence, and higher student
achievement.

In order to support comprehensive planning, LEAs need access to current data. The
measurement of school climate provides LEAs with critical data that can be used to
track progress in school climate for purposes of continuous improvement, and the ability
to identify needs and implement changes to address local needs.

Instructions
LEAs are required, at a minimum, to annually administer a local climate survey. The
survey must:

e Capture a valid measure of student perceptions of school safety and
connectedness in at least one grade within each grade span the LEA serves (e.g.
TK-5, 6-8, 9-12); and

e At a minimum, report disaggregated data by student groups identified in
California Education Code 52052, when such data is available as part of the local
school climate survey.

Based on the analysis of local data, including the local climate survey data, LEAs are to
respond to the following three prompts. Each prompt response is limited to 3,000
characters. An LEA may provide hyperlink(s) to other documents as necessary within
each prompt:
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Prompt 1 (DATA): Describe the local climate survey data, including available data
disaggregated by student groups. LEAs using surveys that provide an overall score,
such as the California Healthy Kids Survey, are encouraged to report the overall score
for all students as well as available student group scores. Responses may also include
an analysis of a subset of specific items on a local survey and additional data collection
tools that are particularly relevant to school conditions and climate.

Prompt 2 (MEANING): Describe key learnings, including identified needs and areas of
strength determined through the analysis of data described in Prompt 1, including the
available data disaggregated by student group.

Prompt 3 (USE): Describe any changes to existing plans, policies, or procedures that
the LEA determines necessary in order to address areas of need identified through the
analysis of local data and the identification of key learnings. Include any revisions,
decisions, or actions the LEA has, or will, implement for continuous improvement
purposes.

ICEF Inglewood administered the Fall 2024 Panorama Survey to its students in
grades 3-5:

Summary of results:

e 95% School Belonging: How much students feel they are valued members of
the school community.

e 34% School Climate: Perceptions of the overall social and learning climate of
the school.

e 81% School Rigorous Expectations: How much students feel that their
teachers hold them to high expectations around effort, understanding,
persistence, and performance in class.

e 64% School Safety: Perceptions of student physical and psychological
safety at school.

Survey results will be analyzed by the leadership team to identify strengths and
areas for growth; and presented to its educational partners.
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Access to a Broad Course of Study (LCFF Priority 7)

LEAs provide a narrative summary of the extent to which all students have access to
and are enrolled in a broad course of study by addressing, at a minimum, the following
four prompts:

1. Briefly identify the locally selected measures or tools that the LEA is using to track the
extent to which all students have access to, and are enrolled in, a broad course of
study, based on grade spans, unduplicated student groups, and individuals with
exceptional needs served. (response limited to 1,500 characters)

ICEF Inglewood Elementary Charter Academy (IIECA) serves approximately 375
students in grades TK-5 with the following demographics: 73.3% African American,
25.1% Hispanic, 1.6% Two or More Races, 12.5% Students with Disabilities (SWD),
8.5% English Learners (EL), 0.8% Foster Youth (FY), 9.1% Homeless Youth (HY), and
96.3% Socioeconomically Disadvantaged (SED).

ICEF Inglewood Elementary Charter Academy provides all students with access to a
broad course of study in alignment with Ed Code 51210 (where applicable) based on
the nature of ICEF Inglewood Elementary Charter Academy’s educational program.

ICEF Inglewood Elementary Charter Academy uses the following locally selected
tools to track the extent to which all students have access to, and are enrolled in, a
broad course of study, based on grade spans, unduplicated student groups and
individuals with exceptional needs which include master schedule, report cards,
student presentations, and parent/conference reports. In addition, this will be verified
by the principal during classroom observations and ensure classroom schedules are
being followed.

2. Using the locally selected measures or tools, summarize the extent to which all
students have access to, and are enrolled in, a broad course of study. The summary
should identify any differences across school sites and student groups in access to, and
enrollment in, a broad course of study, and may describe progress over time in the
extent to which all students have access to, and are enrolled in, a broad course of
study. (response limited to 1,500 characters)

An analysis of the measures listed above demonstrates that 100% of the students,
including unduplicated groups and students with exceptional needs, have access to a
broad course of study. At ICEF Inglewood Elementary Charter Academy, all students
in grades TK-5 have access to and are enrolled in ELA, mathematics, science, social
studies, and physical education. In addition, 100% of students in grades TK-5 have
access to and are enrolled in Art and Coding courses. There are no differences in
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Academy.

accessibility to courses, across student groups at ICEF Inglewood Elementary Charter

3. Given the results of the tool or locally selected measures, identify the barriers
preventing the LEA from providing access to a broad course of study for all students.
(response limited to 1,500 characters)

Currently, 100% of the students have access to a broad course of study and ICEF
Inglewood Elementary Charter Academy will continue to monitor this to ensure no
barriers arise to change access.

4. In response to the results of the tool or locally selected measures, what revisions,
decisions, or new actions will the LEA implement, or has the LEA implemented, to
ensure access to a broad course of study for all students? (response limited to 1,500
characters)

Due to the current success of ICEF Inglewood Elementary Charter Academy in
providing all students with access to a broad course of study, no changes are
currently planned, however, this data will continue to be monitored and revisions
made, with implementation as needed.
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